R E S O UR C E

PROGRAM SIX:

ROADS FROM THE GHETTO

(1789 - 1925)

Liberty! Equality! In the Name Of the French Republic One and
Indivisible. The Central Government of the Paduan Delta Districts
of Rovigo and Adria [...] decrees:

First, that the Hebrews are at liberty to live in any street they
please; Second, that the barbarous and meaningless name of Ghetto,
which designates the street which they have been inhabiting hitherto,
shall be substituted by that of Via Libera.

— Decree abolishing the Ghetto in Padua (August 28, 1797), from
The Jew in the Modern World, Paul Mendes-Flohr and Jehuda Reinharz, eds.,
p.122 (Oxford University Press, 1995)

HISTORICAL BACKGROUND

evolution! The word sums up a century of sweeping change. In

the years between the French Revolution, which inaugurated

the period, and the end of World War I, which brought it to a
close, the political, economic, cultural, and religious lives of most
Europeans were immeasurably altered.

The French Revolution, inspired by the doctrines of the Enlightenment,
ushered in a period of great hope and optimism. The stirring document
“Declaration of the Rights of Man and Citizen” promised basic rights and
freedoms to all, including the Jews.

Napoleon'’s conquests can be credited with spreading some of the ideas
and reforms of the Revolution across Europe. His defeat in 1815, however,
opened up the gates to the restoration of conservatism. Nonetheless, the
forces of egalitarianism, liberalism, and nationalism had already gained
substantial momentum and could not be permanently arrested. By the
end of the 19th century, Western Europe was essentially rid of the imperi-
al and feudal political structures of its past. Society was now to be estab-
lished on the principle of equality of all citizens before the law.

This was also the age of the Industrial Revolution. Factories began to
appear across the continent, creating new industries and needs. Demands
for capital and credit grew. Revolutions in transportation and communica-
tions were in the making. The rapidly expanding economy provided new
opportunities for Jews to break out of traditional occupations and to enter
new professions.

All these changes were accompanied by new ideas about the nature of
humankind, society, and culture. The theory of evolution and psycho-
analysis offered up strikingly modern visions of human development. The
writings of Marx and Engels and other socialists questioned the values of
the emerging industrial society. Revolutions in art, music, and
literature—including romanticism, impressionism, expressionism, and
cubism—flouted convention to explore new aesthetic frontiers. Within
Jewish society, new movements—such as Reform Judaism, Zionism, and

Bundism—arose to challenge the status quo.

Eastern Europe lagged behind when it came to industrialization and
political liberalization. Russia did not free its serfs until 1861. Czarist sub-
jects lacked many of the basic civil rights enjoyed by citizens in Western
Europe. Jews were subject to discriminatory laws. It was only when the
Czar was overthrown in 1917 that Russian Jews attained civic equality.

Rarely does change occur without creating victims. The overthrow of
feudalism displaced the landed gentry from their positions of privilege and
created chaos for many of the peasants whose homes and livelihoods were
tied to the status of the lords they served. The industrialization of the economy
left many artisans, craftsmen, and petty merchants unable to compete.
New historical and scientific discoveries rocked the foundations of traditional
society, leaving many confused and anxious. Some of the discontent of the
19th century found expression in anti-modernist, anti-Semitic political
movements, that targeted Jews, newly prominent in the economy and in
society, as symbolic of all the disturbing changes.

ACTIVITIES

In this exercise, the student map shows the Pale of Settlement. Ask your
students to write in the names of countries and bodies of water near the
Pale. (Correct answers above.)

IMPORTANT PEOPLE

Remind your students to read this exercise before watching the video and
to have a pen or pencil ready while viewing. The correct answers are:
(UF (2E (3)a (4G (5)B (6)C
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STEREQTYPES s
Since this program deals with anti-Semitism in modern Europe, it is sug-
gested that part of the class should be devoted to a discussion about gen-

eralizations and stereotyping.

1. Point out that people tend to generalize because they can never really
have all the facts about a group of objects or people. For instance, you can
say that fish swim or Chinese people speak Chinese or birds fly. These are
generalizations. But generalizations are based on imperfect information
and are never 100% correct. It would be more accurate to say, “Most
Chinese people speak Chinese.”To illustrate, put the following chart on the
board or prepare it as a handout. Ask the students to check the heading
that is most true of each generalization. (You may wish to add to the list)

GENERALIZATION

All Don’t

Know

Most Many Some Few

Horses run.

Houses are expensive.

Politicians are dishonest.

African-Americans are
good athletes.

Jews are rich.

2. Point out that sometimes faulty logic obscures the truth. For example:
fish swim—jJohnny swims—therefore, Johnny is a fish. Or: Mr. Goldberg is
Jewish—Mr. Goldberg is a good businessman—therefore, Jews are good
businessmen. Ask students to create faulty syllogisms of their own.

3. Point out that when incorrect generalizations and false impressions
become frozen in people’s minds, they are called stereotypes. One danger of
stereotyping is its tendency to emphasize only certain characteristics
while ignoring individual cases. To demonstrate the limitations that

stereotyping places on intelligence and imagination, put nine dots on the
board, as seen below:
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Ask students to join all 9 dots with 4 straight lines without lifting their
pencils. (See solution above.) Point out that if they had difficulty solving
the problem, it may have been because they didn't think of going outside
the box. Their previous experience had “boxed” them in. Discuss how
stereotyping boxes you in and prevents you from seeing what is really
there.
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4. One way to look at stereotypes is to think of them as catering to deep-
seated psychological needs such as ego inflation, i.e., the need to feel supe-
rior to others to cover up one’s own inadequacies.

5. Another way is to point out the way that stereotyping often leads to con-
tradictions. For example, when Jews tried to join certain social clubs or organ-
izations, they were rejected; yet, when they formed their own, they were con-
sidered clannish. Jews were sometimes stereotyped as “Communists,” yet at
the same time, they were vilified as “international bankers.” How could both
of these things possibly be true? Ask the class to find the contradictions in
commonly held stereotypes about other ethnic groups.

Adapted from David A. Shiman, The Prejudice Book, New York: Anti-Defamation League, 1979.

USING PRIMARY DOCUMENTS

The teacher should start this lesson by having the class compare the
excerpt on religious guarantees from the French Constitution (see Student
Worksheet) to the Virginia Statute (below). The following information may
help to stimulate discussion:

On September 27, 1791, the French National Assembly, in keeping with
the new constitution, annulled all restrictions “affecting individuals of the
Jewish persuasion, who shall take the civic oath.” *

In the Virginia Statute of Religious Freedom (1786), Thomas Jefferson
stated:

Be it enacted by the General Assembly, that no man shall be compelled to fre-
quent or support any religious worship, place or ministry whatsoever [...] nor
shall otherwise suffer on account of his religious opinions of belief [..] and
that the same shall in no wise diminish, enlarge or affect their civil capacities.”

* Refer also to the First Amendment of the U.S. Constitution.

Most French Jews welcomed emancipation. (See letter on Student
Worksheet.) However, some were also troubled by it, fearing loss of auton-
omy in communal Jewish affairs, as well as pressure to renounce their
Jewish identities. Ask students how the Jews of France could be loyal to the
Jewish nation and at the same time feel they were good French citizens.
How do American Jews and other minorities maintain a balance between
their group identities and their loyalty to the United States of America?
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PREVIEW QUESTIONS

Answer these questions as you watch Roads from the Ghetto or as you

explore the accompanying multimedia presentations, historical documents,

and maps.

1. How did the French Revolution affect the Jews of France?

2,What was the significance of Lionel Rothschild taking his seat in the British
House of Commons?

3. What is a shtetl?

4, What reforms did Alexander II bring about in Russia? How did they affect
the Jews?

5. What was the Dreyfus Affair?

6. What motivated Theodor Herzl to become a Zionist?

7.What conditions in Eastern Europe led to the rise of the Jewish Labor Bund?

MAP

Atlantic
Ocean

MERS.COm

This map shows the Pale of Settlement, where millions of Jews who fell
under Russian rule at the end of the 18th century were confined. The follow-
ing are some land areas and bodies of water in or near the Pale. Write the
name of each in the correct place on the map:
Baltic Sea Black Sea

Austria-Hungary Germany

IMPORTANT PEOPLE

Column A contains a list of important people you will learn about in Roads
from the Ghetto. As you watch the video, match the names from Column A
with the correct descriptions in Column B.

Column A Column B

1. Sigmund Freud A. Founder of a banking dynasty

B. A converted Jew who became Prime

2.Emile Zola Minister of Great Britain

C. AJewish army captain falsely accused of

3.Mayer Amschel Rothschild espionage

D. Father of modern Zionism

4.Hayyim Nachman Bialik
E. French journalist who exposed

the false charges against the

5.Benjamin Disraeli captain mentioned in (C)

F. AViennese Jew known as the father of

6. Alfred Dreyfus .
psychoanalysis

7.Theodor Herzl G. A great modern Hebrew poet

USING PRIMARY DOCUMENTS

Your teacher will help you understand the following documents.

The following provision of the French Constitution led to the emancipation of
the Jews in France.

The Constitution guarantees, as natural and civil rights [...] Liberty to every
man to speak, write, print and publish his thoughts, without the writings being
subjected to censure or inspection before the publication, and to exercise the
religious worship to which he is attached.

This excerpt of a letter written by a prominent Jewish businessman and politi-
cian, Berr Isaac Berr, reflects the feelings many French Jews had about their
emancipation.

At length the day is arrived when the veil, by which, parted from our fellow-cit-
izens, we were kept in a state of humiliation, is rent; at length we recover those
rights which have been taken from us more than eighteen centuries ago ...

We are now, thanks to the Supreme Being, and to the sovereignty of the
nation, not only Men and Citizens, but we are Frenchmen!




